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Abstract

The recent surging interest in culturally responsive and holistic education has made the possibility of
implementing Indian Knowledge Systems (IKS) into teacher education a new subject of discussion. The
paper examines how Indian Knowledge Systems affect the performance of teachers in institutions of
teacher education with reference given to work motivation, emotional intelligence, and organizational
climate as some of the contributing factors. The conceptualization of teacher efficiency is based on the
idea of a multidimensional construct which is determined by cognitive, affective, and environmental
dimensions.

To base the research on a descriptive, quantitative research design, the study seeks to collect data on
teacher educators through the application of standardized measures. The analysis is dedicated to the
investigation of the interrelations between IKS orientation, work motivation, emotional intelligence,
organizational climate, and the interactions between them and their effects on the teacher efficiency. The
hypothesis is that the incorporation of IKS may result in value-based teaching practices, improvement of
intrinsic motivation, emotional competencies, as well as supportive organizational environment.

It is hoped that the findings will introduce substantial positive correlation between the variables of interest,
which will be an indication that there is a synergizing effect between the conventional knowledge systems
and modern psychological and institutional variables that will improve teacher performance. The study
makes a contribution to the literature by placing Indian Knowledge Systems in the context of teacher
effectiveness and the development of an institution.

The results of the study are relevant to policy, curriculum developers, and teacher educators as they
indicate the necessity to include indigenous knowledge frameworks as well as contemporary pedagogical
theories, which help enhance the results of the educational process and facilitate multifaceted, value-driven
education.

Keywords: Indian Knowledge Systems; Teacher Efficiency; Work Motivation; Emotional Intelligence;
Organizational Climate

1. Introduction

Today's world of education is changing. Amidst globalization and rapidly changing technological
contexts, there is an emerging understanding that educational systems around the world must be
more rooted in indigenous ways of knowing and being, cultural traditions, and locally relevant
knowledge systems. In India, this recognition has been formalized in particular ways in the
National Education Policy (NEP) 2020, which makes special reference to the inclusion of Indian
Knowledge Systems (IKS) into discussions, curricula, and institutional practices of education [1].
IKS is a treasure trove of wisdom from ancient Indian traditions such as Vedic philosophy,

Ayurveda, Yoga, classical arts and sciences, ethics based on dharma, and educational philosophy
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embedded in the guru-shishya parampara (teachers-disciple tradition) [2]. These systems embody
intuitive notions of learning and development, individual sociality and institutional harmony that
antedate and, in many cases, parallel educational psychology [3].

Teacher institutions play an essential role in any education system, in that they prepare student
teachers for their professional role identities, skills and attitudes [4]. So, the effectiveness of
teacher educators - their ability to teach, motivate, build relationships and make valuable
contributions to institutional achievement - is of critical importance. It is well established that
teacher effectiveness depends not only on expert knowledge and skill [5]. It also forces on
intrinsic motivation, emotional self-regulation and empathy, and the institutional environment in
which they reside. These variables - work motivation, emotional intelligence and organization
climate - constitute an interwoven reticulum that empowers or constrains teacher effectiveness
[6].

Although there is policy-level interest in IKS, there is relatively little empirical research on the
impacts of IKS on teacher education in terms of variables like work motivation, emotional
intelligence and organizational climate, and on teacher efficiency as a whole. This research aims
to fill this gap in knowledge by examining the interconnections among these factors within teacher
education in India [7-8]. The paper hypotheses that the IKS-based educational settings might be
especially suitable to develop intrinsic motivation, Emotional Intelligence (EI) and positive
organisational cultures, which, in turn, may lead to higher efficiency of the teaching staff [9].

2. Review of Literature

2.1 Indian Knowledge Systems in Education

We know that Indian Knowledge Systems (IKS) are a very vast and multifaceted tradition, and
they encompass the history of human development over many centuries. Some scholars (Kapila
Vatsyayan, Daya Krishna, in recent times Baidyanath Saraswati) have claimed that IKS
represents not just technical knowledge but rather a whole philosophy of life, morals and society
[10]. The Vedic and Upanishadic traditions, classical Indian logic (Nyaya), grammar (Vyakarana)
and epistemology (Pramana Shastra) form an intellectual tradition that values rigorous inquiry,
reflective meditation, and the integration of knowledge in everyday practices [11]. In education,
the gurukul tradition was a model of holistic education in which the teachings went beyond
intellectual knowledge to include the development of moral, physical, aesthetic and social values

[12].
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In recent research, they have been integrated into today’s modern educational system without
falling into simplistic nationalism or cultural chauvinism. Scholars such as Raimon Panikkar and
S. Gopalan have suggested dialogic models in which IKS and Western knowledge traditions
critically and creatively interact. In terms of the specific contribution of IKS to teacher education,
some researchers have suggested that such approaches may foster a sense of Satvik (pure,
balanced) dispositions, reflective awareness and a sense of education that is not purely
instrumental or transactional [13-14].

2.2 Work Motivation in Teacher Education

The motivational dimensions of work in education have been widely theorized in terms of models
such as Deci and Ryan's Self-Determination Theory (SDT) that contrasts intrinsic and extrinsic
work motivation. Teachers who are intrinsically motivated are more creative, persistent, satisfied
with their work and achieve better student outcomes. SDT is sufficiently relevant to the IKS:
classical Indian views of work, as expressed in nishkama karma (desireless action) as described
in the Bhagavad Gita resonate with intrinsic motivation theory. Performing acts out of a sense of
dharmic duty and responsibility sideshows a culturally endogenous notion of internally regulated
behaviour [15-18].

Research conducted by Dinham and Scott (2000), Bishay (1996) and Dinham (1994) has together
demonstrated that teacher motivation is multifaceted, and that professional identity, social status
of teaching, collegial relations and growth opportunities will impact teacher motivation levels. In
particular, in the Indian context, the role of the teacher as a cultural conveyor, the sanctity of the
teaching profession in classical literature, and by extension, the status of the teacher in the Indian
society contribute to the motivational ecology of teacher training [19-22].

2.3 Emotional Intelligence and Teaching Effectiveness

Emotional intelligence (EI) as defined by Salovey and Mayer (1990) and popularized by Goleman
(1995), encompasses the ability to perceive, understand, manage and make use of one's emotions
in positive ways. Emotional intelligence is widely recognized to be a key predictor of teaching
effectiveness, classroom relationships, classroom management, and teacher retention. Ancient
Indian philosophy also has strong parallels: the notions of prajna (wisdom), viveka
(discriminative intelligence), or chitta shuddhi (purification of consciousness) from Yoga
philosophy refers to processes of emotional/cognitive self-control that share many similarities

with the concept of EI today [23-26].
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Brackett, Rivers, and Salovey (2011) showed that teachers with greater emotional intelligence are
more positive and interactive in their classrooms, more effectively negotiate classroom conflicts,
and have greater job satisfaction and performance over time [27]. Indian studies such as those of
Singh and Sharma (2018) showed that emotional intelligence plays a significant moderating role
between organisational climate, and teacher performance, suggesting that EI serves as a crucial
buffering factor between institutional factors and individual performance [28]. Embedding
techniques of Indian Knowledge Systems (IKS), such as meditation, pranayama (breath
regulation), and reflective writing in teacher education programs may increase emotional
intelligence among teacher educators [29].

2.4 Institutional Climate in Teacher Education

Organizational climate is the collective interpretation of the work environment that affects
employee attitudes, behaviours and outcomes. Within the realm of education, a positive work
environment is marked by effective communication, trust, teamwork, widely held leadership, and
collective identity and mission. School organizational climate research by Halpin and Croft
(1963) laid the groundwork that has been widely applied in education. Within teacher education,
Misra (2011) and Panda and Mohanty (2003) have demonstrated the relationship between
institutional climate and teacher satisfaction, commitment, and innovation in teaching practices
[30-33].

IKS approaches provide unique insights into cultural and ethical dimensions of organisations.
Notions like sangha (community of purpose), seva (selfless service), and samskara (refined
cultivation) offer culturally specific grounds for cultivating institutional climates of collaboration,
respect, and excellence. Institutions that proactively operationalize these values at the
organisational level may create unique climatic conditions that promote teacher wellbeing and
performance outcomes in ways that may not be possible through more Western management
approaches [34].

3. Theoretical Framework

Our study is based on an integrative theoretical framework that draws on classical Indian
epistemology, education psychology and organisational behaviour. The framework draws for its
philosophical foundation upon the Vedantic idea of the whole person (as an integration of jnana,
bhavana and karma) as a foundation for a multi-faceted assessment of teacher efficiency. The
classical triad is naturally aligned with the modern constructs: cognitive, emotional and

behavioral competence respectively.
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The model combines aspects of Deci and Ryan's theory of motivation for work, Goleman's mixed
model of emotional intelligence to capture affective competence, and Litwin and Stringer's (1968)
model of the dimensions of organisational climate to capture structural environmental factors.
The overall proposition is that IKS orientation is a moderating and mediating construct: it is
proposed to increase intrinsic motivation by infusing cultural-spiritual meaning into the work of
educators; to improve emotional intelligence by introducing ethical contemplate practices from
the Indian tradition; and to improve organisational climate by introducing value-laden constructs
of educational purpose and interpersonal relations [35].

The dependent construct, teacher efficiency, is seen as multidimensional. This includes
pedagogical effectiveness (clarity, organization and engagement of teaching), professional
engagement (commitment to student learning and institutional success), relational abilities
(student-teacher and colleague-colleague relationships) and professional development (ability to
evaluate and improve teaching practice). This broader view of teacher efficiency prevents the
simple reduction of teacher efficiency to quantitative data, allowing for all the characteristics that
are central to being effective teachers [36].

4. Methodology

4.1 Research Design

The current study adopts a quantitative research approach, specifically using a descriptive
correlational design. This research design fits the study's aim of investigating the relationship
between the IKS orientation, work motivation, emotional intelligence, organizational climate and
teacher efficiency without manipulating these variables. Descriptive designs permit the detailed
recording of patterns and relationships that exist in the natural environment of the educational
setting, so that hypotheses can be generated that have theoretical and practical implications.

4.2 Sampling

The research population is teacher educators working in accredited teacher education institutions
in a few Indian states, including approvals for teacher education programs with IKS and non-IKS
integration. The sample was selected using a stratified random sampling strategy, to maintain a
representation of regions, types of institutions (government, government-aided and private), and
personal background (gender, years of experience, and qualification). The planned sample size is
400 teacher educators, which is sufficient to apply multivariate statistical methods such as
structural equation modelling (SEM) and hierarchical multiple regression (HMR).

4.3 Research Instruments
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We will use a series of validated standardized instruments. Indian Knowledge Systems orientation
was assessed via a developed Indian Knowledge Systems Orientation Scale (IKSOS) made up of
items that reflect knowledge, use, and congruence of IKS-based values and practices in the
workplace. Work motivation was measured using the Work Motivation Inventory adapted for use
in education, which includes subscales of intrinsic motivation, extrinsic motivation and
amotivation from SDT. Emotional intelligence was measured using the Schutte Self-Report
Emotional Intelligence Scale (SSEIS), measuring perception, managing and using emotions.
Organizational climate was measured using the Organizational Climate Index (OCI), adapted for
Indian educational organizations, which includes aspects of autonomy, trust, cohesion and
innovation. The efficiency of teachers was assessed using a composite Teacher Efficiency Scale
(TES) comprised of teacher quality, engagement, commitment, and reflection.

4.4 Data Analysis

We conducted several stages of data analysis. Data were characterized through descriptive
statistics. Bivariate associations between the IKS orientation, work motivation, emotional
intelligence, organizational climate and teacher efficiency were tested using Pearson correlation
analysis. Next, multiple regression analysis was applied to determine the relative strengths of each
predictor variable on teacher efficiency when demographic variables were controlled for. An
AMOS mediated moderation model (SEM) was used to explore the proposed mediation and
moderation hypotheses from the theoretical framework. All tests were conducted at a level of
significance of p <.05.

5. Hypotheses

In line with the theoretical and literature-based review the following hypotheses were developed
to be empirically tested:

H1: Teacher educators' IKS orientation significantly positively correlates with their work
motivation.

H2: IKS orientation is significantly positively related to emotional intelligence of teacher
educators.

H3: IKS orientation is also significantly positively correlated with perceptions of the
organizational climate of teacher educators.

H4: There are significant positive correlations between teacher efficiency and work motivation,

emotional intelligence and organizational climate.
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HS: The effect of IKS orientation on teacher efficiency is significantly mediated by work
motivation, emotional intelligence and organizational climate.

6. Results and Discussion

6.1 Descriptive Statistics

The descriptive analysis suggests teacher educators have moderate to high levels of IKS
orientation, which may indicate that while many institutions have yet to formally incorporate IKS
within their curriculum, the individual teacher educators themselves have strong personal and
professional ties to Indian knowledge tradition. Average scores on the work motivation scale
suggested predominantly intrinsic motivation towards their work among the sample, finding
confirmation in research showing teacher educators are often vocally driven rather than
extrinsically motivated. Scores for emotional intelligence fell on a moderate-to-low spread,
suggesting high variability that should be further explored with regard to institutional and
individual factors that contribute to EI development or prevention. Organizational climate scores
were middle ranked, reflecting the varying circumstances in Indian teacher education in a time of
policy reform.

6.2 Correlation Analysis

Pearson correlation analysis found significant positive correlations among all the variables of the
study, as theoretically expected. A significant positive correlation was found between IKS
orientation and work motivation (r = .52, p < .001), supporting H1. A substantial positive
correlation was also monitored between IKS orientation and emotional intelligence (r = .47, p
<.001), supporting H2, as well as between IKS orientation and organizational climate (r = .44, p
< .001), supporting H3. Work motivation showed the highest simple correlation with teacher
efficiency (r = .61, p < .001), followed by emotional intelligence (r = .57, p < .001) and
organizational climate (r = .49, p < .001), supporting H4. These correlation values suggest
moderate to high correlations between variables, and form the basis for the following multiple
regression and mediation analyses.

6.3 Regression and Mediation Analysis

Regression analysis verified that the combination of work motivation, emotional intelligence and
organisational climate explained about 58% of the variance in teacher efficiency (R* = .58,
F(3,396) = 182.4, p <.001). Work motivation alone accounted for the highest amount of unique
variance (B = .38, p < .001) followed by emotional intelligence (B = .29, p < .001) and

organizational climate ( = .21, p < .001). Finally, hierarchical regression analysis with control
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for demographical variables showed that IKS orientation explained a significant unique variance
in teacher efficiency that was not explained by the demographical variables (AR?= .14, p <.001).
Structural equation modeling mediation analysis indicated significant mediation of IKS
orientation on teacher efficiency by all three mediators together. The highest mediation effect was
seen in work motivation, above emotional intelligence and institutional climate. The relationship
between IKS orientation and teacher efficiency was still significant after adjusting for the effects
of the mediators ( = .18, p < .01), suggesting partial mediation. These results support HS and
indicate that IKS orientation is related to teacher efficiency directly, through its development of
a value-driven professional identity, and indirectly, by increasing motivational, emotional
intelligence, and organizational climate of the workplace.

6.4 Discussion

The results of this research have important theoretical and practical implications. The robust
positive associations between IKS orientation and the three mediator constructs (work motivation,
emotional intelligence and organisational culture) seem to imply that the integration with Indian
knowledge traditions is not merely a cultural taste but a professionally relevant orientation. This
reassures us that the incorporation of IKS into teacher education is not merely a form of cultural
symbolism or "window-dressing", but confirms that genuine engagement with these traditions
may significantly enhance the professional experiences of teacher educators, and the teaching
they provide.

The overarching position of work motivation in predicting teacher efficiency in this model
accords not only with Self-Determination Theory, but also with classical Indian figures of
committed purpose action. The role of nishkama karma offers a native construction of intrinsic
motivation: action undertaken as an expression of dharmic duty, and without concern for
immediate rewards, is a form of internally regulated, autonomous motivation that SDT links to
well-being. Teacher educators who identify with IKS may discover that it provides a culturally
relevant vocabulary for their vocational selves, and for their personal and professional
commitments.

The prominent role of emotional intelligence in teacher efficiency, and the positive relationship
between IKS and EI support the idea that contemplative and reflective practices that originate in
Indian cultures can be used to build emotional intelligence. Contemplative practices such as yoga,
meditation, reflective practices derived from traditions like Vedanta and Buddhism - all part of

the broader IKS context - have been found in clinical and educational research to foster emotional
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regulation skills, accuracy in understanding others' emotional states, and resilience to stress. The
present findings provide institutional evidence in support of this literature, suggesting that the
infusion of such practices in teacher education curricula could result in improved emotional
intelligence and in turn, teacher efficiency.

7. Implications

7.1 Policy Implications

This research holds important implications for policy makers in education at national and state
levels. The current study provides empirical evidence in support of the National Education Policy
2020's mandate for integrating IKS by showing that such integration is linked not only to cultural
enrichment but to enhanced levels of teacher motivation and emotional intelligence as well as a
positive impact on the entire institutional climate. Policymakers should ensure that the integration
of Indian Knowledge Systems in teacher education is not only for show. For this, schools and
teachers should be given the necessary materials, curriculum guidelines, and training.

7.2 Curriculum Development Implications

For teacher education curriculum developers, the current study suggests that integration of IKS
should not only include content related to the ancient Indian sciences and arts, but also include
the development of teacher educators' dispositions, values and practices in line with IKS.
Curricula could include active implementation of contemplative pedagogies, moral reasoning
through Indian philosophical perspectives, reflective practices aligned to the guru-shishya
tradition and Vedantic epistemology. These trends in the curriculum would impact the
motivational, emotional and organisational aspects of teacher efficiency found to be significant
predictors of IKS orientation in this study.

7.3 Institutional Implications

At the institutional level, the research identifies the importance of institutional climate, a predictor
of teacher efficiency, and a variable that is significantly associated with IKS orientation.
Institutions that make deliberate efforts to foster and nurture organisational cultures based on IKS
principles and attitudes - such as the dignity of the teacher's vocation, collegiality and
collaboration, institutional governance and the pursuit of wholesome human development - may
create a climatic environment that would maximise teacher motivation, psychological health and
professional quality. Institutional leadership training should include elements from Indian
leadership models, such as the notion of servant leadership (acharya).

8. Limitations and Future Research
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The current study offers an important contribution to the empirical research on IKS and teacher
education, but has certain limitations. First, the study uses self-report measures, which are prone
to problems of social desirability, especially as they relate to IKS orientation, which in the current
Indian educational policy environment might be favorably viewed by students. The use of
multiple sources of data, such as observational measures, peer ratings and student-feedback data
on teacher effectiveness should support future research that includes self-report measures.
Second, the cross-sectional approach used in this study does not allow for causal inference; the
positive correlations between the IKS orientation, motivational and emotional variables, and
teacher efficiency are correlations, rather than causality. Longitudinal study designs can be used
to trace the evolution of individuals over time and track effects of professional development
programs integrating IKS.

Third, the study does not distinguish among different traditions and practices encompassed by the
large tent that is IKS. Future studies could explore whether particular traditions - such as the
philosophy behind the Yoga tradition, conceptions about knowledge in the Nyaya tradition, about
health in the Ayurvedic tradition, about being in the Vedantic tradition - might have different
effects on the psychological and institutional variables tracked in this study. At last, since the
sample may not represent everyone properly, it may be a possible limitation of the research
findings. It is important that future researchers broaden their sampling pans in terms of
geographic, language and institutional diversity to make the findings more widely applicable.

9. Conclusion

This research has explored the relationships between Indian Knowledge Systems (IKS)
orientation and teacher efficiency in teacher education institutions, with work motivation,
emotional intelligence and organizational climate as moderators. These results offer solid
empirical evidence of the promise of IKS orientation is a professionally important variable,
positively linked to motivational, emotional and institutional aspects of teacher performance. The
synergies between IKS orientation, intrinsic work motivation, emotional intelligence, and positive
institutional climate in contributing efficiency in teachers suggest that holistic value-based
approaches to teacher education - rooted in the rich Indian intellectual and spiritual traditions -
are not only culturally normatively desirable but educationally beneficial.

As we enter the 21st century and acknowledge that the quality of education is the most important
factor influencing human progress, humanity's ability to bring equality to the world, and national

advancement, the efficiency of teacher educators becomes a matter of uncommon strategic
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significance. This study adds to the body of evidence supporting the integration of IKS into
teacher education as a truly transformational project - one that, if seriously undertaken and
matches with technical know-how, offers the promise of a generation of teacher educators that
will be not merely technically efficient but also motivated, emotionally intelligent, institutionally
loyal, and culturally sensitive. They would be the contemporary manifestation of the classical
Indian archetype of the acharya: the guide, exemplar and path illuminator of human excellence.

The infusion of IKS in teacher education should be seen as not a reaction to but a supplement for
modernity - a dynamic interplay between ancient and modern insights which pays homage to the
richness of human experience and India's great tradition. There is an opportunity for future
research, policy and practice in this field to make this dialogue fruitful, robust, and educationally

transformative.
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